The topic of this study is the issue of Czech primary minority schools (ISCED 1) in the period of interwar Czechoslovakia. The specific objective is to describe the development of these type of schools as an example of the sustainability process of Czech education and erudition in general in the border areas of the interwar Czechoslovak state; in other words in the areas, which were inhabited predominantly by the German-speaking population. The research is based on the study of archival sources kept mainly in the Archive of the City of Ústí nad Labem and National Archives in Prague as well as on the study of contemporary legislation. The study brings, among other things, a unique view on the process of disseminating and maintaining Czech education through establishing Czech minority schools in the linguistically heterogeneous areas of the Czechoslovak state. It also indicates the importance of this process in the context of the development of Czechoslovak education system after the year 1945.
Introduction
Sustainability of education is currently considered a key factor in the development of the education system. Through the system of pre-school, primary, secondary and other educational institutions, not only the values of education or awareness of environmental change are passed on, but pupils also learn about social and cultural values for lifelong learning. In general, these institutions influence the development of their personalities so that they acquire the expected knowledge and skills necessary for functioning in responsible citizenship and active life (Guseva et al., 2007 ; Andersone in Badjanova & Iliko, 2015; Iliko, 2007) .
In this context, however, a question arises. Iliko et al. (2017) suggests that the very definition of sustainable of education can be interpreted differently and also challenged. It is therefore important, as SalÓte et al. (2016) point out, to approach the sustainability of education transdisciplinarily. To try to constantly explore the nature of the complex phenomenon not only in one area, but also to search for essential relation-ships or attributes that appear to be sustainable or unsustainable in other areas must aim to positively influence the further development of education, society knowledge and science.
Although the author (SalÓte et al., 2016) does not explicitly name specific areas that should be studied in the context of sustainable education, an appropriate one may be history, i.e.: the History of Education. The History of Education has been so far neglected in this context. Nevertheless, the historical (historical-pedagogical) view may provide unique knowledge and inspire and deepen a professional discussion on the sustainability of education in todayís world.
For example, the mother tongue in which the education and training take place can be considered one of the key features of education sustainability. The availability of education in the mother tongue, and the dissemination and maintenance of national knowledge within a single state today, may seem to be a matter few people would think about. In the past, however, this was a very sensitive issue that caused many conflicts especially in states that were made up of many ethnic varieties where only one held a dominant position and others had to adapt. In this context, we can talk about the Austro-Hungarian monarchy or the Russian empire of the 19 th century. This problem, however, is not only typical for the 19 th century and has resonated in some countries even recently. An example may be the dissolution of the Soviet Union after 1990, and the related end of efforts regarding the nations that were part of the USSR (for example, the Baltic republics, see Rahi-Tamm & Saleniece, 2016 , Iliko, 2007 . Examples can as well be found between the world wars. One of them is the Czechoslovak Republic, which was constituted as one of the successive and at the same time multiethnic states after the collapse of the Austro-Hungarian Empire in 1918.
It is the period of existence of the first Czechoslovak Republic that is the issue of this study. In particular, it is the question of establishing Czech primary minority schools, which represented the ìislandsî of the Czech element in areas speaking the foreign language. At that time, it was a very specific type of school, whose name was not even embedded in historical legislative documents. It is revealed, however, by the material from the meeting of the Czechoslovak Ministry of Education and National Enlightenment (MENE) . From the material, a certain degree of helplessness among the officials is visible. 1 They have eventually stated that ìa more detailed interpretation of the term minority school will not be given, and that determining which school is minority and which not will be left to decide on a case-by-case basisî (Pojem ìmeninováî kola, p. 13).
Due to the ambiguity in the terminology used, the term minority school was from the time of Austria-Hungary used in practice and in journalism for schools founded in areas where the majority population spoke a different language from the one used for teaching at that school (Me ∨ chýr ∨ , 1996; Trapl, 2003) . This was true not only for Czech schools established mainly in the Czechoslovak border areas 2 but also for German schools in upcountry Czech regions.
The Czech primary minority schools can be, in this case, an example of the effort to disseminate Czech education within the Austro-Hungarian Empire and during the first Czechoslovak Republic, as well as an example of efforts to sustain the Czech education and knowledge in the border areas of the present Czech Republic not only during the mentioned periods, but also in the years after 1945.
Methodology
The objective of this study is to describe the Czech primary minority education as an example of the process of sustainability of Czech education and Czech knowledge in general in the border areas of the Czechoslovak state, which were inhabited predominantly by the German-speaking population during the interwar period of Czechoslovakia. Therefore, the main research question of this study focuses on the way in which Czech primary minority schools were established in the Czechoslovak border areas, thus pointing to the process of dissemination and maintenance of Czech education in these regions. With regard to the scope of the study and the research realization 3 , it has be geographically narrowed down to the exploration of this issue in the political district of Ústí nad Labem 4 , which was in the period of the first Czechoslovak Republic one of the important Czech-German linguistically mixed regions.
5
Fundamental for the research part of this study was the acquisition of relevant resources from that time that would allow learning about the circumstances of the establishment of Czech primary minority schools. These were archival materials obtained by studying especially in the Archive of the City of Ústí nad Labem (AcUL) and the National Archives in Prague. From archival sources, all available materials related to the subject matter kept in AcUL were used. In particular, it was the archival fund of the District School Inspectorate in Ústí nad Labem, which contains the specific registries of individual schools in the district. In this context data was collected also from the funds of individual Czech primary minority schools and some German primary schools in Ústí nad Labem and its surroundings. These include: school chronicles, memorial books, records from conferences, school committees, class catalogues and more. Similarly, some information was obtained from the Ministry of Education fund in the National Archives in Prague. Apart from the archival materials, the contribution is based on the study of several contemporary legislative standards and other materials.
When studying archival materials traditional methods of historical research were used. In this context mainly direct and indirect methods and historical-comparative methods were employed (see Zounek & -imáne ∨ , 2014) .
Historical Context
The results of the First World War represented a crucial event for the peoples who were part of the former Austro-Hungarian Empire. The inhabitants of this former empire, on the basis of the right to self-determination of nations, could establish their own states. One of the successor states of the disintegrated Austrian monarchy was the Czechoslovak Republic formed by the merger of the three historical parts of the Czech state (the Czech Kingdom, the Margraviate of Moravia and the Duchy of Silesia) with the newly constituted Slovakia and the newly founded Carpathian Ruthenia (Kárník, 2002) . The creation of independent Czechoslovakia meant a fundamental historical transformation that brought new challenges for this State in the field of its construction, spiritual creation and defence. At the beginning of its existence, Czechoslovakia ìinheritedî both the old values of Austria-Hungary and the new ideas that originated mainly in foreign and domestic resistance movements. One of these new ideas was also reflected in the fact that the Czechoslovak Republic was established as a parliamentary democracy based on general electoral law and pluralism of political parties (Kor ∨ alka, 1998) . The program of the new republic was outlined by president T. G. Masaryk, whose program efforts can be described as de-Austrification. Masaryk understood it as the need to get rid of all the old elements built up by the former undemocratic system of Austria-Hungary. ìA free citizen, self-confident, aware of his democratic rights and dutiesî should have become the new ideal (Hanzal, 1999, p. 148) .
The emergence of a new state was accompanied by a number of problems. Together with the ìtranscriptionî of the borders of the former monarchy, many ties were broken, not only in the political but also in the social or economic spheres. The solution to these problems, along with global events, influenced the development of Czechoslovak society in the next two decades, including education.
In these efforts, the new state had to deal with many issues inherited from the former Austro-Hungarian Empire, or, as Valenta (1999) wrote, received as a dowry from the Austro-Hungarian monarchy. Many problems arose from the interconnection of the former parts of Austria-Hungary, because differences in the ethnic composition of the population and their socio-economic status, ideological contradictions, international political influences or different political traditions between different parts of the state, began to reflect in the new state (Harna, 1990) . This situation concerned most of the new States emerging from the ruins of the multiethnic monarchy. This was due to the fact that the victorious powers supported the emergence of these new States primarily with regard to their own strategic, economic and transport interests (FerenËuhová, 2006; Kor ∨ alka, 1998 ). An important question in connection with the topic of this study is the ethnic question. Czechoslovakia, which was founded based on historical Czech lands and a merger with the territory of Slovakia and Carpathian Ruthenia, was not an ethnically homogeneous state. It had to face fundamental decisions at the very beginning of its existence. The fear of Germanism 6 , along with the euphoria of victory and the establishment of the republic, together with the political actions of minority representatives in the early days of the new Stateís existence and other circumstances led to the adoption of the concept of the Czechoslovak state ethnicity, where the main role during the building of Czechoslovakia should have been played by the Czechs and Slovaks (Kural, 1993; Lemberg, 1993) . Other ethnic groups living within the Czechoslovak Republic had to reconcile with the minority status 7 . Even the German ethnic group was, after the Czechs, the second most populous ethnic group in the territory of the First Republic (see Table 1 ). The decision of the Czechoslovak government was therefore hard to accept for the German population. This was also due to their former majority position within Austria-Hungary. It is not surprising that, in particular, the Germans (but also the Hungarians) perceived this situation as another act of the ethnical dictatorship of the Czechs and Slovaks (see Wils, 1993 , Bakke, 2004 , Kárník, 1999 .
During the twenty years of existence of the First Republic, many stages between collaborative and separatist efforts by other ethnic groups can be observed. Even before the establishment of the Czechoslovak Republic, we can notice the activities of German nationalists, whose aim was the organization of their own self-government and the military security of the border areas in Bohemia. As a result, the Czechoslovak border regions, considered as closed German territories, would have been separated (Mate ∨ jËek, 2003) . These tendencies followed the pursuit of the aims of the German political circles in the First World War and the Greater Germanic concept of a new arrangement of relations in Central Europe. The great support for these tendencies represented the announcement of so-called German-Austria (Deutsch-÷sterreich) at the meeting of the Austrian Provisional National Assembly on October 21, 1918, which had to determine the further direction of the German territories of the dissolving Austria-Hungary (Schelle, 2006 , Lemberg, 2007 . have somehow forgotten in their call for the principle of self-determination that they were still in a state of war with the author of this idea, the US President Woodrow Wilson. Moreover, the realization of the Austrian and Sudeten Germanís ideas on the merger of Austrian Germany with the German regions in the Czech lands, and the subsequent incarnation of this constitution into the German Empire (within the so-called idea of greater Germany), would basically mean a significant strengthening of Germany (see Valenta, 1998 , Hoensch, 1969 . With this or similar result of the war, however, the victorious powers would never have agreed.
However, the goal of Czechoslovak politics was not to discriminate Sudeten Germans in any area of their lives. The problem was that the German population was unwilling to accept the status of an ethnic minority, and the Czechoslovak government did not want to give up on its vision of the Czechoslovak ethnicity as a leading element of the Czechoslovak State. Basically, it was a conflict of principles affecting both ethnic groupsí relations throughout the existence of first Czechoslovak Republic.
The stabilization of the relations in the 1920s led to a gradual straightening of Czech-German relations, manifested by the involvement of important German personalities from political, economic and cultural spheres in the construction of the Czechoslovak state (Pernes, 2005) . The concrete expression of German activism in the policy of the Czechoslovak State was then the cooperation of some German parties in the parliament (Br¸gel, 2006; Kárník, 2003; Broklová, 1993) .
The turn of the 1920s and 1930s is marked by the return of German politics to the negative tendencies towards the Czechoslovak State similar to those of 1919 and 1920. There were several reasons for that. The first was a major economic crisis that began with a collapse on the New York Stock Exchange in October 1929. The second was Hitlerís rise to power in Germany in the spring of 1933. The Great Depression was a worldwide disaster that affected Czechoslovakia twofold in the context of Czech-German relations. The crisis affected the border regions the most. Of the 500,000 unemployed in Czechoslovakia in 1932, there were 400,000 in the Sudeten German region (Glassl, 1995) . At the time when the economic crisis culminated in Czechoslovakia 10 , Adolf Hitler also rose to power in Germany. During his speech at the Reichstag on March 23, 1933 ñ on the day he received unlimited power as the Enabling Act passed in Germany ñ among other things, he said that in the future, Germany would commit to special responsibility for the fate of Germans living abroad (Jaworski, 1991) . For the first time, a still unspecified threat, which also involved the Czechoslovak State, appeared. The failure of the Czechoslovak government to solve the economic crisis in the border areas and the consequences of the national policy of the Czechoslovak State, according to Lou˛il (1995) , led to a shift in the perception of the national identity of the Sudeten Germans to a Greater German national identity.
In the following years, the dissent between the Czech and German populations was only deepening, as a result of the annexation of Austria by Hitlerís Germany, which Western democratic powers accepted without major protests (Drtina, 1991) . The Henleinís 
Establishment of Czech Primary Minority Schools on the Example of the Political District of Ústí nad Labem
The issue of minority schools at the time of the first Czechoslovak Republic is closely related to the general development of education in this period. Minority schools had the same position in the school system as any other Czechoslovak school institution. Many laws and regulations that set out the rules for the functioning of ìnon-minorityî schools also applied to this specific type of educational facilities, whose tradition dates back to the Austro-Hungarian Empire. These were schools that operated in the linguistically mixed areas of the Austro-Hungarian monarchy. In the Czech lands territory, these were mainly the current border areas, where mainly the German population lived during the Austro-Hungarian Empire and the First Republic. While in the period before 1918 the Czech requirements for the establishment of Czech schools in these areas were marginalized by the Austrian authorities, the establishment of the Czechoslovak Republic represented a new hope for many Czech inhabitants living in the border areas for a change of the current state, but at the same time brought new problems.
Austro-Hungarian Prelude
Czech minority schools operated in accordance with the Hasner Act and its amendment from the Austro-Hungarian period (»íslo 62, 1869, »íslo 53, 1883) . Although this act enabled the development of Czech education in linguistically homogeneous regions, wording of this act was very indefinite concerning minority education. The establishment of minority schools depended on the fulfilment of many criteria and the school authorities as well as the municipal administration took part in the decisionmaking process concerning setting up a minority school. The latter one could have exerted pressure, and it did, in various forms on the Czech population to waive their request for a minority school establishment (Me ∨ chýr ∨ , 1996). The establishment of minority schools became a real struggle in the second half of the 19 th century. It was the struggle between the Czech population and the Austrian authorities, which were mostly in the hands of the German population in the border areas. In these situations, the Czechs used the possibility of setting up a private school. Hasner Act allowed it. Private schools, however, had to be managed entirely at the expense of its statutory authority. The state did not fund them (»íslo 62, 1869) .
Even the establishment of a private school did not necessarily lead to its final opening for Czech pupils. The statutory authorities had to comply with the other points of the Hasner Act, which led to often irresolvable situations for the Czech population (see -imáne ∨ , 2010). This state remained unchanged until the end of the First World War. Efforts to establish Czech schools in the political district of Ústí nad Labem can be observed in connection with the growing number of Czech immigrants to northern Bohemia as early as in the second half of the 19 th century. However, the first groups of the Czech inhabitants did not think about educating their children. The reason was the fact that incoming workers and miners often could not have afforded to let the children spend their time at school ìwhen every hand was needed at homeî (Me ∨ chýr ∨ , 1998, p. 112). The change took place with the incoming Czech teachers and editors to the border areas who were the main initiators of activities for the minority.
The very first Czech primary minority schools were founded in northern Bohemia during the Austro-Hungarian period, with the significant contribution of the patriotic engineer and teacher Jan Byd˛ovský. Due to his efforts, schools were established in 1882 in Duchcov, in 1883 in Most, in 1886 in Bílina and other municipalities (-afránek, 1918) .
Similar efforts were made to establish a Czech primary minority school in the district of Ústí nad Labem. The first attempts were made directly in the town of Ústí nad Labem relatively shortly after the Hasner Act was issued. It happened during the term of a patriotic member of the Czech nobility and the district governor Count Jindr ∨ ich Kolovrat, who was in the office from 1872ñ1878 (Stane ∨ k, 1909). The Czech primary school in the village of Krásné Br ∨ ezno became the first successfully established Czech school in the political district of Ústí nad Labem in 1896 (-koly ñ ru ∞ zné zále˛itosti, kart. 150, undated). The opening of this school was of great significance also for the Czech minorities in surrounding municipalities. In those, the attempts to establish a Czech school were not successful, so the children from these villages attended school in Krásné Br ∨ ezno. Similarly, a school in the village of Chabar ∨ ovice (-kolní kronika 1919ñ1939, undated) was established in the Austro-Hungarian period. Until the First Republic was founded, no other Czech schools were established in the Ústí nad Labem district (see Map 2).
Map 2. Czech minority schools in the political district Ústí nad Labem in the years 1896ñ1938 (created by the author based on the study of literature and sources)
The Czechoslovak Part
Under the new circumstances of the Czechoslovak state, the issue of minority education was addressed by the Metelka Act (»íslo 189, 1919) . The Act amended the unclear provisions of the Hasner Act and its amendments related to the establishment of primary and lower secondary schools. At first, the minority education started to fall directly under the highest school authorities, namely the territorial school council, respectively MENE. Municipalities, perceived as the main source of obstructions under the former regime, became completely excluded from the process of the establishment of the minority schools. In addition, schools could, under certain conditions, have been newly established for any number of school children.
The establishment of Czechoslovak Republic was accompanied by expectations for improvement of the situation regarding the establishment of Czech primary minority schools. This is evident in one part of a speech given by Josef Hor ∨ Ëice, who, after the arrival of Czechoslovak troops at Ústí nad Labem in December 1918, became one of three Czech members of the newly elected twelve-member city council. In front of the crowds of Czechs who, on the occasion of the elections, were present in front of the town hall, he uttered among other things the following words: ìOur first and most sacred duty will be to establish schools in Ústí nad Labem in a number and kind that corresponds to the needs of the Czech peopleî (Kaiser, 1995, p. 161) . From this moment on, the Czech minority for the first time in history had the support in the city council for the establishment of Czech schools.
In many border regions, the first months of existence of the Czechoslovak Republic were also accompanied by the emergence of new Czech schools. These, however, were set up completely spontaneously, without any legislative background, due to the general euphoria stemming from the acquired freedom. The relevant law was issued in April 1919 (Valenta, 1995) . The establishment of schools, which until April 1919 had no legal background, did not represent the main problem for Czech schools. The main issue was the practical level of their functioning, the actual realization of the teaching process, which had to comply to the letter of the law (»íslo, 189, 1919; »íslo, 295, 1920) . Simply put, in many cases, after their establishment Czech schools did not have any room available where the classes could have taken place.
The newly issued Metelka Act reacted to the situation of the uncontrolled growth of the number of Czech schools in the border areas with some of its provisions. In addition to the rules for the establishment and opening of primary and lower-secondary schools, it also determined the conditions for their placement. A significant provision in this respect was the possibility of renting or even expropriating entire buildings or rooms from other entities. One of the paragraphs literally stated that ìevery landlord is obliged to rent his room for these purposes (teaching) if it does not endanger his own living or trade... or to expropriate the already built building so that the school and a custodianís apartment can be located thereî (»íslo, 189, 1919, p. 264) . With this paragraph, the Act to a certain extent reacted to the very complicated conditions in which the new state found itself. These conditions included general economic disintegration, transfer of industry from the war mode of operation, high unemployment rates, housing crisis and more. As a result, the first steps of the new government in the current situation led to the search for methods and means to weaken the causes of this social tension (Deyl, 1990) . There was just no space for the construction of new school buildings in this period.
Nevertheless, by issuing this Act, the problem of finding room for the newlyestablished schools did not disappear. Many of the sources stored in the Archive of the City of Ústí nad Labem in the funds of the individual Czech and German primary schools in Ústí nad Labem reveal several typical situations that occurred when attempting to open a Czech school.
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First of all, some of the schools were located in the buildings of German schools. Further, there were schools that were not located after their establishment and de facto not even opened for many years. In addition, there existed schools located in areas that were far from the conditions required by law. Moreover, some schools were located in places that did not comply with the conditions required by law. Last but not least there existed also schools that acquired their own buildings for themselves.
A Disrespectful Guest
The Metelka Act, in addition to the provisions that premises could be rented or expropriated for teaching, also set the precise rules of negotiation in these processes. These negotiations, or so-called commission proceedings, took place with the participation of the owner of the real estate or his representative and the persons appointed by the chairman of the territorial school council, or in the case of schools established by the Ministry of Education and National Enlightenment, by a person authorized by the Ministry itself. The purpose of these meetings was to determine the condition of the rooms or buildings for possible renting or expropriation. The commission proceedings were conducted based on a request made to the abovementioned institutions ñ to the territorial school council or MENE. Consequently, the requested rooms were examined with the participation of all accredited persons and evaluated. (compare »íslo 189, 1919; »íslo 295, 1920; -koly ñ ru ∞ zné zále˛itosti, kart. 150, undated).
These commission proceedings were often directed to already existing German school buildings, or to school buildings where a German (primary or lower-secondary) school functioned. These measures were not aimed against the German population and its culture, as it was often understood by the German citizens, especially after the publication of the Metelka Act (see Umlauf, 1960) , but for purely practical reasons. Before 1918, children of Czech parents attended German schools. The evidence can be found in various archival materials such as class registres, class catalogues, lists of schoolchildren. 14 Therefore, the number of children did not increase in any way; they were only divided according to their ethnicity. The same thing happened with the school building.
These acquisitions of a part of a building, even though expected otherwise, proceeded without major ethnic or other confrontations (Goldbach, 1998) . This can be illustrated by the following excerpt from the school chronicle of the Czech primary school in Nete ∨ mice:
Due to the urgent need for suitable rooms for the Czech school, Mr Jan Kamenický, the plenipotentiary of the territorial school council, governor and secretary in Ústí nad Labem negotiated the lending of the rooms for the Czech school with the municipality. The negotiations led to the result without any difficulty, and the municipality decided to lend the second floor of the German school building for this purpose, namely four classes and one room for the office (-kolní kronika 1919ñ1933, undated, unpaged).
Conflicts occurred in the years to come with the growth of the number of Czech pupils and the decrease of the German ones. The decrease in German pupils was also accompanied by a reduction in the number of German classes. This was enabled by the Metelka Act (»íslo 189, 1919) . These reductions ended in some cases in the complete closure of German schools, often for economic reasons. These situations the German population perceived as so-called Schuldrosselungen, that is the oppression of German schools or the oppression of German culture (Kor ∨ alka, 1997; Umlauf, 1960).
Provisional Arrangement
However, not even this solution was ideal in terms of teaching. From the school chronicle of the Czech primary school in Nete ∨ mice, we can see that even three schools (the German boysí school, the German girlsí school and the co-educational Czech school) operated in the original German school building. Moreover, the gym had to be closed and converted into a flat for the Czech headteacher (-kolní kronika 1919ñ1933). In addition, this daily coexistence was accompanied by many minor skirmishes that resulted, from the day-to-day encounter of pupils of individual schools located in the building (-kolní kronika 1921/1935) . Interestingly, these conflicts arose only at school. From the conference report of the Czech school in Pr ∨ edlice, it is possible to find out that Czech children were usually friends with German children out of school on all possible occasions. The opposite occurred when the children met at school. ìWhen arriving at school, most of the friendly relations are disappearing, German children very often avoid Czech children, and even they often persecute them. We often have to take action against the invectives of German children at the Czech ones ì (KonferenËní protokol 1934 (KonferenËní protokol /1948 . However, these conflicts did not necessarily result from the national antipathy of pupils or teachers, as stated by both Czech and German teachers, but the characteristics typical of school-age children could be seen in these situations, such as the need to show off, to stand proof in front of others and so on (Helus, 2004) .
The ethnic subtext of these minor conflicts is more likely to be perceived from school auxiliaries, such as janitors and cleaners. They usually remained at their positions and were of German origin after the division of the school. According to preserved reports, this staff dealt in a somewhat peculiar way with the new situation: slapping Czech children when they came to school was a ìfavourite pastimeî of the custodian Krausse (Schulchronik 1919ñ1931).
Endless Search
Not all the commission proceedings concerning the rental of suitable rooms for teaching were successful. This often concerned municipalities where the condition of the local German school did not allow the provision of the rooms for the Czech school, or where the German school was completely missing and the local children of both Czech and German parents attended schools in some of the neighbouring municipalities. An illustrative example can be the events related to the efforts to open Czech primary minority schools in Chlumec and LochoËice.
Just after the First Republic was established, a commission was set up in Chlumec to manage the work on the establishment of a Czech primary school. The chairmen of this commission were J. »erný, J. Haek and J. Slavík. These men together made a list of Czech children, which represented a prerequisite for applying for the establishment of a school. As noted in the school chronicle: (-kolní kronika, 1922ñ1938, unpaged) .
This report demonstrates the course of establishment and opening of a minority school. According to this report, the school was officially established, but it could not really have worked. The reason was the absence of suitable teaching rooms and other material provisions. In these cases, according to the Metelka Act, a commission had to be set up to carry out an investigation into the rental of suitable rooms for teaching. The protocol written on May 20, 1920 , at Chlumec municipal office shows how such a proceeding was carried out: (-kolní kronika, 1922ñ1938, unpaged We can learn about the progress in obtaining the rooms in the chronicle of this Czech school. According to the chronicle, Westfahlenís proposal was accepted, and the Czech school would have been located in a former distillery. Afterwards, the most urgent building modifications and getting the basic material supplies for the school followed, including the school desks. In agreement with the local German school council, the German school should have provided them. However, the Czech school emergence in Chlumec caused a wave of protests among the local German population, which manifested itself in the boycott of this school and in ìagitationalî visits to some not yet decided Czech parents. Their aim was, in particular, the enrollment of their children in the German school. The culmination of this boycott was the statement by the German headmaster: ìIíd rather break and burn the desks than to provide them for the Czech schoolî (-kolní kronika, 1922ñ1938, undated, unpaged) .
Regarding the question of the commission, which spaces the local school council provides for a new Czech school, the mayor of the municipality ñ as the chairman of the local school council ñ stated that there is no room for the Czech school in the building of the German school in Chlumec. Apart from the custodianís flat, the school had 7 classes with 376 school children currently attending the school. Even with the decrease in the number of children in each class due to the Czech children leaving, none of the classes would have so few children, to make it possible to merge two classes into one
However, the situation in Chlumec eventually calmed down, despite the fact that the desks were not provided. On September 12, 1920, a new Czech primary school was solemnly opened and the day began with the classes. They, however, began in a peculiar situation described in the following citation:
The Czech school lacked everything, it did not have the smallest piece of furniture, no teaching aids, and it did not even have the most important thing, namely the desks. The first day in the Czech school was, therefore, more enjoyable for the children as they were allowed to sit on the floor (-kolní kronika, 1922ñ1938, unpaged) .
Since the desks were not delivered on the following days, the classes took place in the countryside. Eventually, everything was saved by the arrival of the district governor of Ústí Jan Kamenický, who solved the situation by buying 53 benches from the German school for 1500 CSK which were immediately transported from the German school to the Czech school (ibid).
In their Own Building
Some Czech schools in Ústí nad Labem managed to get their own needed rooms for their school immediately after their legislative establishment. The question, however, was the quality of such spaces. The aforementioned Czech school in Chlumec after the meeting with the owner of the local chateau and distillery was provided with a distillery facility (-kolní kronika 1922ñ1938). Although the building was subsequently adapted for school conditions, after several years of teaching in these spaces, the school representatives and pupilsí parents experienced, after the first enthusiasm, a certain disillusion: ìDue to appearance and inappropriate placement, it does not suit the purposes, neither for teaching nor training,î was one of the complaints by the school custodian (ibid, unpaged).
The situation concerning school buildings of Czech schools had generally improved in Ústí nad Labem during the end of the 1920s and the beginning of the 1930s ñ in other words in the period when the economic boom of the Czechoslovak state culminated (see, for example, Jakubec, 1999).
Based on archival sources and secondary sources, it can be assumed that in Ústí nad Labem new school buildings were selected mainly for larger Czech schools, at least five-class schools involving about 150 or more children, such as Nete ∨ mice, Krásné Br ∨ ezno, Chabar ∨ ovice and Ústí nad Labem (-kolní kronika 1919ñ1933; -kolní kronika 1921 /1935 Kronika kolní, undated; Kaiser, 1995) .
The events of the second half of the 1930s did not provide many opportunities to build new school buildings. The aftermath of the economic crisis, the rise of Hitlerís power in Germany, along with the growth of the Konrad Henleinís movement, had directed government policies to address more urgent issues such as the defending against a deliberate effort to liquidate the Czechoslovak Republic as an independent state (KováË, 1993). There was not much space for addressing school issues.
Discussion and Conclusion
At the beginning of this study, the ideas of SalÓte et al (2016) were introduced, which encourages the scholars to perceive sustainability of education in a transdisciplinary way and seeks relationships or features that seem to be sustainable or unsustainable in other areas and, consequently positively influence the further development of education, knowledge and science. The previous text shows that one area where ìrelationshipsî and attributes can be ìsoughtî may be history ñ in the case of this study ñ the history of Czech minority schools in the period of the first Czechoslovak Republic. One of these attributes may be the mother tongue in which education and training were carried out at these schools.
In this context, we can then talk about two points of view on the issue of sustainability of education, which may be somewhat inspiring even for further historical or historical-pedagogical research.
In the first place, the Czech Minority Schools can be perceived as attempts by Czechs to promote their language and at the same time education and culture even in the historically Czech regions, where the German population prevailed during the AustroHungarian Empire and the period of the first Czechoslovak Republic. In the AustroHungarian period, attempts to establish a Czech school were suppressed by the Germans. The ruling and dominant ethnicity at that time, with the establishment of the Czechoslovak Republic, meant the ìfortuneî changed at first sight. The new state represented a new option for the Czechs to get into the border areas as well.
However, research results show that the situation was more difficult than it might seem at first sight. These schools in the Czech-German linguistically mixed territories underwent somewhat peculiar development during twenty years of the existence of the First Republic. The amendment of the controversial provisions concerning the establishment of schools from the Austro-Hungarian period led, on the one hand, to the ìboomî of Czech educational institutions. On the other hand, MENE failed to respond to the problems associated with this ìboomî. The initial euphoria of the possibility to establish Czech schools for almost every Czech pupil was soon replaced by endless day-to-day disputes between the Czech and German population, which perceived this situation as an attempt to oppress their culture (Umlauf, 1960) .
Despite the fact that in those twenty years, 14 times more Czech schools were set up in the political district of Ústí nad Labem than in the previous period due to unresolved relations with the German population, and these schools tragically ended in the occupation of the border areas by the Nazi forces in October 1938. In the following years, these schools entirely served the needs of the Nazi Third Reich, and of course, the Czech language was not used for teaching.
The existence of these schools, however, was not forgotten during the war. One of the other possible features of the sustainability of education becomes apparent here. These pioneer schools, as shown by KuËerováís research (2012), became the starting point for the renewal of Czech education after 1945, after the Second World War. After the German community was moved from Czechoslovakia, the border areas were inhabited by the Czech population from the upcountry, and the Czech schools were restored first. Simply put, they became the basis for the further development of primary education in this area.
The second point of view on the sustainability of education in the context of this study lies in the activities of Czech minority schools, namely the transfer of values of education or awareness of social and cultural values and other knowledge and skills necessary for functioning and responsible citizenship and active life as Guseva, Dombrovskis, and Iliko (2007) wrote. Although the occupation violently disrupted the development of these schools, it could have been expected that these schools had educated many children who, as adults, were active in the years after the Second World War.
It can be assumed that they were the bearers of the ideas of the democratic and republican establishment of the first Czechoslovak Republic as their spoken values were incompatible with the new communist system and ideas of Marxism-Leninism during the 1948 to 1989. In a nutshell, they were tabooed, publicly could not be presented with impunity (see, for example, Zounek, -imáne Knotová, 2018) . Although this issue has not been researched yet and, therefore, still represents a call for further research, it can be argued that in the case of the Prague Spring (1968) or even the Velvet Revolution (1989), this generation of Czech minority schools could have contributed to the revival of values, traditions and in general ideas of the first Czechoslovak Republic. At the same time, it could also follow up its legacy and therefore contribute not only to further development, but also to maintaining Czech education in the present Czech Republic.
Note:
(1) Among others, Jindr ∨ ich Metelka, the Vice-president of the national school council and the author of the so-called Metelka Act, according to which the minority schools were established in the period of the first Czechoslovak Republic, was present at the meeting (for more details see the text of the Act »íslo 189, 1919).
(2) In the period of the first Czechoslovak Republic inhabited predominantly by the Germanspeaking population.
(3) The research data presented in this text was collected within the research for the authorës dissertation thesis.
(4) Political district Ústí nad Labem was established based on the Realm Act from 1868 (Verordnung des Ministers, 1869). According to the law, this political district included judicial districts of Ústí nad Labem and Chabar ∨ ovice. This administrative division was valid until 1938 when the districts became part of the Nazi German Empire. The town Ústí nad Labem is currently part of the Ústí region located in the north of the Czech Republic.
(5) Political district Ústí nad Labem was predominantly inhabited by German population. For example, in 1921 in the town of Ústí nad Labem the German people reached 80% of the whole population, as well as in 1930. The German population prevailed in all the municipalities of the district except for one. This was village Roudníky, where, due to the ethnic distribution of population, even the German primary minority school was established (for more see -imáne ∨ , & Zounek, 2012).
(6) In the former Austro-Hungarian Empire, German (or Hungarian) language and culture were favoured at the expense of other nations of this former multinational empire.
(7) Paradoxically, this was also true for the inhabitants of Carpathian Ruthenia, where autonomy was formally introduced by the Czechoslovak Constitution of 1920, but which did not actually start to apply until November 1938 (for more see Hor ∨ ec, 1994).
(8) These were closed territories in foreign-language areas and some larger cities with a significant proportion of the German population. Examples of such places are Jihlava, Olomouc, Vykov, Brno, »eské Bude ∨ jovice, etc. (see Besch, 1992 (13) These problems did not concern Czech schools established in the Austro-Hungarian period. In these cases, these schools mostly owned their school building because they were under the patronage of one of the Czech school associations. For example, schools in Krásné Br ∨ ezno and Chabar ∨ ovice were built at the cost of the Central School Association (Ústr ∨ ední matice kolská) and North Bohemian National Unity (Národní jednota severoËeská).
(14) For schools in the Ústí region the material has been preserved in a very high number and, with few exceptions, these materials are included in all the funds of the schools mentioned in this paper. It is not an exception that these funds contain this kind of archival sources for each class in all years of the schoolís existence (for example Katalog I. 
